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Incompletes had a strong negative association with three out of the four dimensions of Academic Self-Efficacy. On the
other hand, we also previously found that Grit and Adaptive Coping styles had a positive influence on Academic Self-
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Efficacy. Therefore, we speculated that Academic Incompletes will have a negative effect on Academic Self-Efficacy, c N o c
Adaptive Coping strategies, and Grit personality trait. We surveyed college students (n = 101) and found that Academic s $
Incompletes had a negative influence on all four dimensions of Academic Self-Efficacy, Grit, and Acceptance (F(4,72) = K
1.79, p = .015). Specifically, the impact of incompletes on all Academic Self-Efficacy dimensions was the strongest; the \
effect was as strong for having one incomplete versus none (p <.001) or having two or more versus none (p <.001) ? 50
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Grit: a lower level personality trait in the domain of Conscientiousness and has been defined as the ability for found to be most affected by Academic | ieraction at school v v 009 Incom plgt e (p >.05), however, when
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showed that all four dimensions were DI EREE obtaining two or more Academic
Coping Styles: they serve the effort to minimize stressors’ occurrence in advance, thus increases the ability to elicit a influenced (p<.01) by Academic Academic performance ¥ v 000 Incomple.tes res.ulted In a strong effect
cognitive transformation in how the stressor is perceived. 2 main domains: Problem-Focused & Emotion-Focused Incompletes, as well as Perseverance (p on all dimensions of Academic Self-
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Academic self-efficacy: the levels of confidence individuals have in their ability to execute courses of actions of .
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attain specific performance outcomes. 4 dimensions: Interaction at School, Academic Performance in Class, Academic
Performance Out of Class, and School-Work-Life Balance.|4]

CONCLUSION

HYPOTHESIS J Academic policies about incompletes have been not standardized among higher education institutions in the U.S. [6]

1 We suggest to lower the number of units students can use for incomplete grades and withdrawals because it lowers
students Academic Self-Efficacy, Grit, and show mildly negative effects on Problem-Focused coping strategies.

1 Obtaining two or more incompletes had a strong negative influence on overall Academic Self-Efficacy and on all of its

The goal of our study 1s to identify the negative impact of Academic Incompletes upon the distinct
dimensions of Academic Self-Efficacy, various Coping mechanisms of that students use to handle stress, and

Grit personality trait. separate dimensions, furthermore, Grit, specifically Perseverance was effected too.
1 Implications of our findings may suggest alternative ways to counsel students how to succeed in college and suggest to
METHODS students not to over-use this policy for their own betterment
Samp]e characteristics Academic |ncomp|etes Multivariate ANOVA was apphed where
Academic Incompletes WCETIcC grouped [1] Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioural change. Psychological Review, 84, 191e215.
D 101 college students surveyed at a (none, one, twWo or m()re) and the f()]l()wing [1238[;uc;l;v(\)/$rth, A. L., Peterson, C., Matthews, M. D., & Kelly, D. R. (2007). Grit: Perseverance and passion for long-term goals. Journal of Personality and Social Psychology, 92,
' i i ' Dependent Variables were assessed: T

Cahfprma St[ate Umversn}{ b [3] Carver, C. S., Scheier, M. F., & Weintraub, J. K. (1989). Assessing coping strategies: A theoretically based approach. Journal of Personality and Social Psychology, 56(2),

1 Ethnically diverse population 5 6% 267-283.
(o) .
] 499, males, 51% females J Overall Grit [4] Zuffiano, A., Alessandri, G., Gerbino, M., Luengo Kanacri, B. P., Di Giunta, L., Milioni, M., &Caprara, G. V. (2013). Academic achievement:; The unique contribution of self-
1 Mean age is 24 years old 44% 1 Perseverance of Effort efficacy beliefs in self-regulating learning beyond intelligence, personality traits, and self-esteem. Learning and Individual Differences, 58—162
. [5] Berkeley University of California (2018). College of Letters and Science: Incomplete Grades and Guidelines. https://Is.berkeley.edu/advising/academic-

J Age rangc 18-35 ycars old - COHSIStenCy of Interest progress/grades/incomplete-grades. Web.
] Mean GPA is 3.28 30% - 8 Problem-Focused Copmg Styles [6] Marx, J. & Meeler, D. (2013). Sritke four! Do-over policies institutionalize GPA distortion. Quality Assurance in Education. Vol. 21, No. 1, pp 39-53.
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